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EMERGENCY CURRICULUM FOR EDUCATION 
DURING AND AFTER THE PANDEMIC 

ELVIRA SOUZA LIMA 


“(...) We have done nothing else recently but to fall. Down, down, down. 

So why are we so troubled? We must take advantage now of all our critical capacity and 
creativity to build colorful parachutes. Let's think of space not as a place of restrictions, 
but like the cosmos as a place where we can fall with colorful parachutes. ” 

Ailton Krenak - Ideas to postpone the end of the world. 


1. PRELIMINARY CONSIDERATIONS 

We are soeial beings, we depend on shared actions, on various types of interaction with 
others, on the people with whom we have relationships of affection, and we depend as well on a 
cultural context that give us symbolic supports. A rupture in the social fabric that habitually 
welcomes us and gives us the symbolic bases of thought and instruments for action, ends up 
causing instability in the functioning of our emotional system which, in turn, can impact the 
health of the body itself. 

With the current pandemic, there is a momentary break in social life, disrupting ties 
of affection and the exercise of empathy due to the suspension of activities of direct social 
communication. This is a difficult experience for anyone. We feel physical and psychological 
vulnerability, we are in almost constant state of alertness. Our brain feels trapped. However, 
changing this reality does not depend on our will. We have a real enemy, from which we have 
no protection yet, nor we know how the situation will evolve. We are restless, we are afraid and 
we try to navigate our daily lives affected by these emotions, seeking to follow some routine 
that reminds us, in some way, the previous organization in our daily activities. The situation of 
fear and stress that takes place at this time causes the brain to release “negative”, so to speak, 
chemicals substances. We need, in fact, to counter the chemical stress processes in the brain 
with chemical processes that make us feel good. If we cannot change reality at the moment, we 
can modify our reactions including in our everyday actions beneficial activities, activities which 
release chemicals that make us feel good by affecting the reward area of the brain. 

In this context, we can see the school as a promising field for beneficial actions. The school 
environment involves several generations and, in its very nature, implies a rich cultural space 
for human interactions, a space and context to which people will return in the future, but that 
for now must function at a distance. 
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2. PEDAGOGY AND TEACHING 


There are several questions that are being raised and will be raised concerning school education 
with the emergence and expansion of the corona virus infection and the pandemic that settled 
with it. These issues will affect students as well as management teams and teachers. New 
demands will arise, for sure. We can think about the short and medium term. In the short term, 
the most discussed aspect has been the use of distance education in substitution to classroom 
teaching. And it is natural that this is so, and that this theme is so discussed, since there is no 
available established pedagogical knowledge that is formulated and developed specifically for 
full-time distance learning in relation to the usual organization of time from Child Education to 
High School. It is essential to highlight that an important percentage of children in most 
countries have no access to the internet, nor the minimum equipment needed to perform in 
distance education activities. Therefore, different forms of teaching will have to be created. 

In the medium term, we will be called upon to consider the values and social behaviors that, 
given the pandemic, we will need to occupy ourselves with at school, in all grades of teaching. 

It is of great relevance to realize the fact that pedagogy is indeed being reassessed and re- 
signified in the context of the pandemic and specially didactic practices and concepts. 

The corona virus (and its surprising consequences) brought didactic concepts to the forefront of 
the educational scene. After a long time focused on evaluation, teaching issues are now 
highlighted by the closure of schools and in the various alternatives proposed and developed to 
continue with the schooling of children and youth. 

Teaching is indeed one of the main components of pedagogy, the science of imparting 
knowledge with the objective of making students appropriate formal knowledge: content, 
methodology, applicability and the development of what we may call the cognitive unconscious. 
Didactics has organizing principles, method and concepts like any science. Teachers study 
didactics to know all its dimensions and, from there, to formulate teaching that incorporates his 
or her own experience (individual pedagogical knowledge) constituting thus an individual style 
of teaching. 

When asked to meet the demand posed by the emergence of Covidl9, the main concern and 
goal of schools was the continuation of teaching so that students would not lose “proximity 
with the curriculum”. To deal with this problem, remote teaching was immediately started. 
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Remote teaching and distance learning 


There is an important difference in moving from the classroom to online teaching (called 
by some remote teaching) and to conduct distance learning. The latter has been in existence for 
several years and has a pool of accumulated knowledge, while the immediate transfer of 
classroom teaching is unprecedented. What happened, and continues to happen in different 
countries, was the unclear, confusing demand made on teachers to teach their classes online. 
Indeed, it was an emergency situation and there was no other immediately available way to deal 
with the problem. For countries where online teaching is part of teachers' training, the closing 
of schools happened in somewhat more orderly ways. The same occurred in private schools in 
many developing countries. This has required many efforts from teachers who are often 
frustrated and rightly so: it is a challenge to direct children to learn formal content without the 
presence of the teacher who can guide them. Likewise, parents were involved in this effort to 
continue teaching however without the necessary pedagogical knowledge, relying only on their 
own memories of their years as students. 

Relying just on the perception of a flat screen, with its constricted experience and restricted 
ways of communication, it is difficult to think that one can somehow reproduce at home the 
social and cultural fabric of the classroom. 

Among so many examples I received of messages from student to teachers, I believe that 
this child's lucidity perfectly reflects the complexity of the issue: 

“Teaeher, I'm sorry to bother you... but I wanted to say that I'm not learning anything... mother 
doesn't have these ways of teaching that you have... mother works in a restaurant, she has a 
way of making food, she doesn't have a way of teaching, I wanted to tell you this ” 

The message recorded by this child clearly translates what many realized: being a teacher is not 
a common activity. Being a teacher, in all levels of education, is to be a cultural agent for 
human development, is to be competent in socializing methods and concepts of learning, it is to 
closely participate in the narrative of each student's life, it is to conduct children and young 
people to full citizenship, leading them to appropriate the formal knowledge that humanity has 
produced in its long journey. 

Teaching is a very prestigious profession in several countries and, unfortunately, little valued in 
many others. And yet, the role of the educator has been globally raised to a prominent position 
in the present state of affairs as the school itself is at this juncture an institution whose 
importance has been openly disclosed by the facts. 

Human beings can in fact learn many things in everyday life, in the family, in the community. 
However, school knowledge, the kind of knowledge imparted in the school, which is 
historically created and developed, needs a teacher to show the way for each student. We all 
depend on teachers. Scientists at the forefront of combating corona viruses were taught by 
teachers, the same can be said of health professionals. And it is the same with all professions. 
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3. EMERGENCY CURRICULUM DURING AND AFTER THE PANDEMIC 

The essence of an emergency curriculum in this context is to restructure and increase 
educational activities that promote the humanization of new generations while expanding 
educators' knowledge. 

We therefore propose to present and discuss the general main components of a emergency 
curriculum that meets requirements for human development and social life at a time of great 
new challenges for the current generations. 

It is essential to pay more attention to expressive systems, symbolic function, emotion and 
empathy, to encourage creative behaviors and to promote cooperation integrated with the 
contents of the various areas of knowledge. In addition, we highlight the formation of required 
behaviors for school learning, such as study activities, reader behavior, research and writing 
methodology. The situation of distance learning caused by the pandemic has revealed that many 
students do not have the necessary autonomy to study and make decisions about information. It 
also revealed that many students do not master the study activities and do not have knowledge 
about research methods. 

For the understanding of the unprecedented situation that we live, we need inner speech 
abilities, both for the educator as well as for the students, comprising an extended collection of 
concepts, vocabulary and instruments of thought, in which logic and metaphors are essential. 
We also note and emphasize that we cannot do without scientific and mathematical knowledge 
that give the mind possibilities to deepen research questions and to formulate the innovative 
concepts we need to reflect upon and to act in the context of the pandemic, to understand its 
impact in the social organization of peoples and in the necessary reorientation of the principles 
that govern everyday life. 

We observed that aesthetic sensitivity and training stand out as priorities at this time, since the 
impact of the arts on the release in the brain of beneficial chemical substances and the 
activation of the brain's reward area is crucial to achieving emotional balance by decreasing the 
feelings of fear, anguish, and anxiety that the Covidl9 pandemic brings. 
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Breaks and Breathing 

The brain needs breaks. 

This means that we need sleep, thus one of the main aspects of this new situation we all share is 
to guarantee sleep, by, for instance, preserving the eyes and the brain from light from cellphone 
and computer screens at least an hour before bed. 

The brain needs short rest periods, 10 to 15 minutes, two to four times a day, at least. These 
intervals contribute to avoid chemical overloads in the brain, avoiding stress, which can 
increase the release of cortisol. 

Pauses in the daily school routine can be carried out with the introduction of actions that 
liberate dopamine and serotonin, such as to listen to instrumental music, to listen to vocal works 
of music and to sing together, to sing music with choreographed movements and gestures, to 
perform routines of body movements, positions and gestures. Physical education is a curricular 
component that can (and should) contribute more broadly to the school's daily program. 
Movement itself, as we know, is a fundamental axis of development for the human species and 
has a considerable impact on the proper functioning of the brain. In other words, motility 
contributes to mental health. 

The brain needs oxygen, therefore slow and deep breathing practices contribute much to relieve 
tension and to create a mental context conducive to learning. It will be of great value to 
introduce 1 to 3 minutes of breathing exercises, for teacher and students to perform together, at 
the beginning of each class. The introduction of meditation should also be considered as a form 
of support for teachers and managers. In reality, continuing teacher education should expand its 
scope including teachers' well-being as one of their goals. 


Empathy 

Empathy should be a priority when designing the curriculum. It is important that activities that 
require experiences of empathy to be included constantly covering the various areas 
of knowledge. We emphasize, among them, listening to others, sharing, deliberating together, 
looking at the person that is being addressed to demonstrate attention and interest in dialogue, 
the use of welcoming tones of voice, to keep yourself in a good mood, create meaningful 
gestures that can be done remotely, schedule cultural activities that promote possibilities for 
empathy. Such are the cultural activities based on music and / or poetics. We can also introduce 
new words, that is, create new semantic uses that may be able to translate aspects of the 
exceptional situation that we all experience at this time. 

Empathy can developed by situations that promote emotional contagion, as it is the case with 
those activities that have a musical and poetic basis. Examples are: musical presentations, 
choral singing, poetic recitation, oral literature, songs, tales and stories for children, 
choreographed songs, dance. 
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Returning to school 


When we think about returning to school, we must consider that it is not a return as if 
it had only been a period of break like previous periods. The return will not neutralize the 
feelings experienced during social isolation, in addition to the fact that threats continue and 
nobody knows what the virus behavior will be, so emotions and affects will play an important 
role in the months after the return. Adults in the school will still be at risk, so they also need to 
be welcomed and respected in their pedagogical practice. They will need constant updating 
on the evolution of the pandemic and, consequently, to revise the norms adopted at as new 
information comes out. They will need mutual emotional support and collective work 
initiatives. 


4. WHAT CHILDHOOD EDUCATION AFTER THE PANDEMIC? 

It will be necessary to prioritize expressive systems in the curriculum, to expand various 
practices of body movement and to favor playful pedagogical situations. Expressive systems are 
the various forms of human action that are based on emotions, among which we highlight here 
literature, poetry and music. 

Literature and the brain 

The impact of literature on brain function was well studied in the last decade and it deserves to 
be considered in order to raise literature to a new level of centrality in the curriculum starting 
from early childhood education. It is one of the activities that by utilizing many different areas 
covers virtually the entire brain. As an aesthetic activity, reading literary works involves the 
emotional system, the symbolic function and mobilizes the imagination, leading the reader to a 
state of well being. The narrative in literature contributes to activate the reader's individual 
narrative, his or her personal memories and the emotions attached to them. Because it mobilizes 
numerous areas of the brain located in the different lobes and contributes to integrate them, 
reading works of literature is highly recommended. 

Music and poetry 

The child in its early years of life appropriates human forms of communication and develops as 
a cultural being. Thus, early childhood education has as its axis the child's cultural formation. 
With the pandemic, at the return to school, extra attention should be given to the scheduling of 
actions that respect physical distance but that, at the same time, promote feelings of belonging 
to the group. To hear stories and poems collectively (even when sitting at a distance) creates an 
emotional environment conducive to communication and sharing of narrative and meanings. 
Music is a great resource for providing group experiences. Music acts on the brain promoting 
contagion through the emotional system. Choreographed or sung together as a group activity, 
music triggers the mirror neurons, thus promoting shared experiences. By combining music 
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with movements and gestures it is possible to create choreographies that can be performed 
keeping the physical distance. Dance, by integrating patterns of movement and music, reaches 
the reward zones of the brain directly. 

These educational proposals involving storytelling and dramatization of stories, literature, 
poetry, music and dance are complementary to each other and, when organized in a weekly 
curriculum with one or more modalities per day, guarantee the child positive emotional 
experiences, which contribute to counterbalance restrictive factors in physical proximity. 

5. RAINING “COLORED PARACHUTES” 

Krenak (2019) suggests that to “postpone the end of the world” it is necessary to open the mind 
and to seriously discuss the future of the species in harmony with nature, abandoning once and 
for all predatory exploitation as well as expanding dialogue between peoples. It is inspired by 
the wisdom of indigenous peoples that I suggest the adoption of a positive view of education as 
a possible way out of the somber gray tones of the times we are living in. 

It is a period of vulnerability and yet it is also an important moment. The domain of Education 
stands out as an effective space for dialogue more widely accessible to the entire world 
population. The metaphor that guides us is, as invited by Krenak, “to open colorful parachutes." 
Our challenge at the moment is indeed to create colorful parachutes! 

Parachutes are ideas, emotions, actions and knowledge designed to here and now promote 
social justice and to promote universal access to the best that humanity has produced so far in 
the arts, in science, culture, language. 

At school we can translate that proposal by designing educational scenarios, building 
innovative forms of teaching, and formulating curricula that guarantee respect for the diversity 
of human experience. It is necessary to promote educational contexts for human development, 
that is, to create educational contexts where empathy, acceptance and tolerance, will determine 
an environment conducive to learning for each and everyone. 


6 . FINAL CONSIDERATIONS 

The school is a space for culture and will remain so. The same happens with the teacher as 
cultural agent and trainer of new generations. 

We are learning that parents do not replace teachers: the teacher is a professional that has 
specific and structured pedagogical knowledge, formed from personal studies and daily practice 
with a group of students in the specialized spaces of education. Parents do not have this kind of 
knowledge, unless they are themselves teachers, and the home space cannot reproduce the 
school's educational space. 
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We learned that sehool is a space organized by Pedagogy, a science that has emerged with 
highlighted importance in the pandemic situation. The central issue is not the contrast or 
opposition of classroom teaching versus distance learning, although this question was the first 
to surface in the educational discourse in the early weeks of physical isolation. The use of 
technology to ensure continuity of classes has shown that pedagogical knowledge is essential. 
The mere use of available technologies is not sufficient to conduct the process of learning for 
students of various ages submitted to classes from all areas of knowledge. 

It is from didactic knowledge that the teacher will have the necessary support in order to 
include into the educational program the proper reception and integration of students, and this 
will be the agenda of the return to school. 

The better the teaching, the more it will be a factor of human formation, the greater the 
possibility of creating long-term memories as the proper instruments for the development of 
thinking, reflection, concept formation, internal organization and argumentation. 

To summarize: teach in a way that the experiences of the educator and those of the students in 
the pedagogical relationship and in the educational space are valued and recognized as 
fundamental experiences for the development of each and every one. 


To consider during the pandemic, before and after returning to school: 

Empathy - Emotion - Memory - Imagination - Curiosity 
Expressive Systems - Symbolic Systems 
Scientific Knowledge - Linguistic Knowledge - Art 


Portuguese language version of this paper can be accessed at: 

http://cepaos-brasil.blogspot.eom/2020/06/curriculo-emergencial-para-educacao.html 

https://souzalimaelvira.blogspot.eom/2020/06/curriculo-emergencial-para-educacao.html 
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